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Section A Core Questions: 
 
What modification does the school’s Board of Directors want to make to the term(s) 
of the charter? Identify the page number(s) on which the term(s) is/are stated in the 
currently approved charter.  If the term(s) of the charter the school wants to modify 
is/are conditions placed on the charter by the Secretary of Education and members 
of the State Board of Education, state the condition(s) and the date(s) on which the 
condition(s) was/were placed on the school’s charter.  
 

A.) Las Américas ASPIRA Academy’s (LAAA) K-8 approved charter is for a total 
enrollment of 780 students. For the 2019-2020 school year, LAAA is requesting 
an increase in the K-8 enrollment to 900 students. This is an increase of 15.4% 
for the 2019-2020 enrollment.  

 
B.) LAAA’s approved charter is for a grade configuration of Kindergarten through 

8th grade. LAAA wishes to expand vertically by adding grades 9-12, and 
laterally, by leveling enrollment in grades K-12, starting the 2020-2021 school 
year.  

 
C.) LAAA’s present campus is located at 326 Ruthar Dr., Newark, DE 19711, and 

houses Kindergarten through 8th grades. An additional campus is requested to 
create a junior/senior high school (grades 7-12). It will be located within 15 
miles of the current LAAA campus.  

 
From page 11 of the LAAA Delaware Charter School Renewal Application, dated, 
September 29, 2014: 

 
 

Projected Enrollment  

2018 - 2019 2019 - 2020 

K 88 K 88 

Grade 1 88 Grade 1 88 

Grade 2 88 Grade 2 88 

Grade 3 88 Grade 3 88 

Grade 4 100 Grade 4  88 

Grade 5 100 Grade 5 100 

Grade 6 50 Grade 6 100 

Grade 7 90 Grade 7 50 

Grade 8 50 Grade 8 90 

Grade 9 n/a Grade 9 n/a 

Grade 10 n/a Grade 10 n/a 

Grade 11 n/a Grade 11 n/a 

Grade 12 n/a Grade 12 n/a 

TOTAL 742 TOTAL 780 
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What is the effective date of the proposed modification?  
 

 The start of the 2019-2020 school year for request A above.  
 The start of the 2020-2021 school year for requests B and C above.  

 

The authorizer will review your most recent Performance Review Reports as part 
of your application. Discuss the school’s academic performance, compliance with 
the terms of its charter, and financial viability as measured by the Performance 
Framework.  
 
Organizational Framework Report 
 
Since the 2014-2015 school year, LAAA has received overall ratings of Meets Standard, 
as well as Meets Standard in every subcategory, every year on the Organizational 
Framework Report. For the 2017-2018 school year, LAAA has once again earned a rating 
of Meets Standard on the overall rating, and each subcategory rating (see Appendix A).  
 
Financial Framework Report 
 
For the 2017-2018 school year, LAAA earned an overall rating of Meets Standard. Within 
the subcategories, three did not meet standard. Measure 2a: Total Margin, failed to meet 
standard, and Measure 2b: Debt to Asset Ratio, and Measure 2c: Cash Flow were rated 
as Approaching Standard (see Appendix B).  
 
In regards to Measure 2a: Total Margin, LAAA secured $21MM bond financing in July 
2016 to refinance its existing mortgage and support an $11.5MM construction and 
renovation of the school building, which allowed us to grow to a 125,000 sq. ft. school to 
accommodate 900 students.  LAAA also used $1.15MM of its operating funds to cover 
the remaining construction, equipment and furniture costs in FY18.  GASB 65 accounting 
standards requires LAAA to recognize $1.04MM of interest on its long-term debt.  By 
backing out the overall $2.19 MM from our expenses, the total margin increases to 9.16% 
and the three-year aggregate increases to 8.83%, thus a rating of “Meets Standard.” 
 
In regards to Measure 2b: Debt to Asset Ratio, Total Liabilities = $23,706,150 and Total 
Assets = $24,667,449.  AS of FY18, LAAA was in its first full year of long-term debt service 
($22MM in bonds payable as of June 30, 2018), which was a result of its bond financing 
in July 2016.  The preferred result for this metric is <.90, and LAAA is at .96; however, we 
will continue to pay down the debt which has a maximum annual debt service (MADS) of 
$1.3MM. 
 
In regards to Measure 2c: Cash Flow, LAAA used $1.15MM of its operating funds to cover 
the remaining construction, equipment and furniture costs in FY18.  We ended the year 
with just a deficit spend of $83K, which shows our success in securing additional funding 
through local grants and donations.  We successfully completed a wonderful school 
expansion, which will allow us to accommodate the education of 900 students in a 
beautiful and welcoming facility, which was formally a warehouse.  Our ability to operate 
in the black for the previous six years enabled our continued school facility and enrollment 
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expansion that shows LAAA’s ability to manage its resources and finances. 
 

 
Describe the rationale for the request(s). Discuss any relevant research base or 
evidence that supports this type of request. (Attachments may be provided) 

 
 LAAA’s K-8 approved charter is for a total enrollment of 780 students. For the 2019-

2020 school year, LAAA is requesting an increase in the K-8 enrollment to 900 
students. 

- Increasing the current enrollment will eliminate current enrollment gaps at 
certain levels, thereby creating consistency in grade levels, as well as in current 
teacher utilization and assignments. The increase in enrollment will allow LAAA 
to have 100 students in all grade levels, K-8. Based on last year’s enrollment, 
LAAA had over 900 students on our waiting list, so filling the new enrollment 
should not be an issue.  
 

 LAAA’s approved charter is for a grade configuration of Kindergarten through 8th 
grade. LAAA wishes to expand vertically by adding grades 9-12, and laterally by 
leveling enrollment. 

- Enrollment at the 7-12 grade building will build to capacity over a six year 
phase-in period starting in the 2020-2021 school year with grades 7, 8 and 9 
(Appendix C).  

- 2020-2021: grades 7, 8, and 9 will each have an enrollment of 100 students, 
for a total enrollment of 300 students (Appendix C).  

- 2021-2022: grade 7 will have an enrollment of 125 students, and grades 8, 9, 
and 10, will each have 100 students. This pattern of growth will continue until 
grades 7-12 have 125 students each, for a total enrollment of 750 students 
(Appendix C).  

- 2020-2021: grade K and grade 6 will increase their enrollment from 100 
students to 125 students. Grade 6 will remain at 125 each year after (Appendix 
C).  

- 2021-2022: grades K and 1 will have an enrollment of 125 students each. This 
enrollment pattern will continue for a six year phase-in period, until all grades 
K-6 have an enrollment of 125 students each for a total enrollment of 875 
students (Appendix C).  

 
LAAA wishes to expand to a total enrollment of 1,625 (grades K-12). This will include 
balancing all grades (K-12) at 125 students per grade.  59.4% of LAAA students live in 
the Christina School District; therefore, they only have three possibilities for high school 
unless they are selected by other charter, vo-tech, or private high schools. 23.4% of LAAA 
students live in the Colonial School District, which only has one high school in its feeder 
pattern. The average SAT score for the Christina School District high schools for the 
2017-2018 school year was 874; for Colonial School District, it was 862. One of LAAA’s 
goals is to prepare all of our students to be college and career ready. An average SAT 
score of 874, or 862, will not allow LAAA students the opportunity to attend excellent post-
secondary institutions, such as the University of Delaware. On their website, UD states 
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that “the one-year average, mid-50% of admitted students for general admissions is 
between 1200-1350 SAT….” Many of the charter high schools on the other hand, had 
average SAT scores ranging from 1,091 to 1,388 (Appendix D).  

 
With a K-12 grade configuration at LAAA, we are confident our students will score as well 
as these other charters on the SAT. LAAA students already show better results than their 
Christina and Colonial School District counterparts on state testing in grades 4 through 8 
(See Appendix E). The Christina SD’s 8th graders had ELA scores between <5% and 
39.9%, and Colonial SD’s 8th graders between 24% and 50%, compared to LAAA’s 8th 
grade ELA score of 66.7%. The Christina SD’s 8th graders had Math scores between <5% 
and 28.6%, and Colonial SD’s 8th graders between 13% and 34%, compared to LAAA’s 
40.8% (Appendix E).  

 
LAAA prides itself on its Spanish immersion program, with all of our students taking the 
state’s AAPPL test by the end of 8th grade. Our 8th graders score well on the AAPPL test, 
which is typically taken in high school, not the 8th grade (see Appendix F).  With an added 
9-12 grade configuration, our students would have the opportunity to continue focusing 
on their Spanish reading, writing, listening, and speaking skills through their 12th grade 
graduation. In addition, our English Learner students will benefit from these additional 
years at LAAA improving their English reading, writing, listening, and speaking skills. 
LAAA, like the State of Delaware, is “committed to empowering every English leaner to 
be successful in college, career, and life” (from Delaware’s English Learner Strategic Plan 
2022). All LAAA high school students will also have the opportunity to begin a third 
language starting in the 9th grade (Chinese). Exchange opportunities are being explored 
for our students with both Spanish and Chinese speaking countries.  

 
LAAA will be offering our students a biliteracy pathway, which will offer our students 
benefits in their personal and professional lives. At this time, LAAA would be the only 
charter high school offering this opportunity for students. LAAA junior/senior high school 
students will also have the opportunity to earn the Delaware Certificate of Multiliteracy. 
Earning the certificate is something our students can add to their college and job 
applications, increasing their educational and career opportunities. This opportunity will 
focus on both our native English speaking students, as well as our English Learner 
students. According to New American Economy, demand for bilingual workers has more 
than doubled in the past five years (see Appendix G). This demand not only covers 
careers that do not require a bachelor’s degree, but shows a greater demand for careers 
that are considered white-collar. Extending LAAA’s grade configuration to include grades 
9-12, would ensure our students are better able to take advantage of these career 
opportunities (see Appendix H).  

 
We are proud to have the support of fellow charter colleagues, such as Greg Meece 
(Director of Newark Charter School).  He states the following in his letter of support for 
our expansion: 
 

“Because of my ongoing involvement with Las Américas ASPIRA Academy, I am 
confident that its high school addition will be successful as all of its past 
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endeavors.  But I support approval of its application, also, because of the need in 
the Greater Newark Community for strong public high schools, as well as great 
choice options.  Newark Charter School and Las Américas ASPIRA Academy 
share many things in common, but its academic program with its focus on 
biliteracy is distinct.  I know there is a strong demand for such a program, both 
among speakers of Spanish and English.  In addition, our country is in need of 
citizens who are fluent in both languages.  The school’s results in this area speak 
for themselves.  Las Américas ASPIRA Academy is a success story in public 
education.  I strongly endorse the school’s plan to strengthen its mission and to 
give more families access to the school’s unique and vital mission.” (see 
Appendix O). 

 
The table below shows LAAA’s families have consistently been choosing opportunities 
other than their feeder pattern for high school. After graduating 8th grade at LAAA, the 
majority of our students attend charter or vo-tech high schools. This shows the desire of 
our families to continue with the curriculum, structure, discipline, and opportunities that a 
specialized school provides.  

 
LAAA 8th Grade Graduates’ High School Choices 

Year 2014-15  2015-16  2016-17  2017-18  

         

Charter 8 30.7% 13 31.7 22 51.1% 17 37.7% 

Vo-Tech 15 57.6% 24 58.5 13 30.2% 22 48.8% 

Feeder HS 2 7.6% 2 4.9 7 16.2% 2 4.45 

Private 1 3.8% 2 4.9 1 2.3% 4 8.8% 

Total 26  41  43  45  

 

A survey given to LAAA families in October 2018 verifies their desire for a charter 

school education in high school. It also shows a strong desire for their child to continue 

their education in an ASPIRA high school if one were to open. To date, 220 surveys 

have been returned, with 59.5% stating they wish for their child to go to a charter high 

school, and 19.1% stating they are looking at vo-tech high schools. Families also stated 

that 86.4% of them will enroll their child in an ASPIRA high school if given the 

opportunity (Appendix I). Giving LAAA students the opportunity to remain at LAAA 

through 12th grade, will enable us to provide four additional years of support to our 

English learner students. This additional support will help to increase LAAA students’ 

proficiency in Math and ELA, as well as to ensure all of our students graduate. Both of 

these initiatives are two of the goals stated in the Delaware English Leaner Strategic 

Plan 2022. 

 

LAAA’s request to extend its grade configuration to include grades 9-12, with 125 

students per grade level, and approximately 25 students per class, falls within the US 

Department of Education’s most recent findings on high school size (see Appendix J).  
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 LAAA’s present campus is located at 326 Ruthar Dr., Newark, DE 19711, and houses 

Kindergarten through 8th grades. An additional campus is requested to create a 
junior/senior high school (grades 7-12). It will be located within 15 miles of the current 
LAAA campus.  
- The additional campus is necessary for LAAA’s plans for growth. At our current 

campus, we will not have the physical space for the growth that we are requesting. 
Moving the 7th and 8th grades into the high school building, will not only permit the 
requested growth in grades K-6, it will also allow the opportunity for our advanced 
7th and 8th graders to earn some high school credits. The K-6 and 7-12 campuses 
will also share selected resources, such as the financial and human resources 
offices, to help limit expenses.   

 
Describe how the proposed modification will impact the operation of the school. 
Include how student achievement, staffing, facilities, and financial viability of the 
school may be impacted in the current school year and for the remainder of the 
school’s charter term.  

 
This modification will have a positive impact on student achievement because students 
will have greater consistency during their K-12 experience. Providing students with the 
opportunity to learn in a school system that extends from Kindergarten through 12th grade 
helps minimize the stress and anxiety experienced by students when transitioning from 
one campus to another. This configuration also allows the LAAA educators to build a 
stronger relationship with students and families, being more responsive to their needs.  
 
This modification will also have a positive impact on staffing and facilities because it will 
allow us to maximize shared resources between both campuses. Therefore, this 
expansion will have a positive impact on our financial viability due to the benefits of 
economies of scale. For example, both campuses will be supported by a central team 
consisting of school operations, curriculum development and instruction, special 
education, school nutrition, and transportation. These shared resources will allow us to 
focus on instructional staffing on each building as opposed to replicating all of the 
administrative responsibilities.  
 
Furthermore, the timing of this mod request is aligned to the transition of our original class 
of Kindergarteners in the immersion program. Our current 7th graders began their 
immersion experience as kindergartners in 2011. Therefore, they will be transitioning into 
high school in the fall of 2020. For this reason, we are asking to make this modification to 
our grade configuration to support their pathway to biliteracy through high school. 
 
(see Appendix K) 
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Indicate the projected impact, if any, of the proposed modification on the school’s 
present financial position, and its financial position going forward. If the 
modification promises to create financial challenges, indicate how those will be 
remedied.  
 
As an organization, we take great pride in our fiduciary responsibilities. Since opening our 
school in 2011, we have explored the possibility of expansion as part of our strategic plan. 
Our families have expressed their desire to have their children continue their education 
within LAAA since our first year of operation. Although the demand was apparent, we 
have been deliberate in our evaluation of an expansion to ensure it was the right decision 
at the right time.  
 
We have established a sound financial track record over the past eight years, which is 
evidenced by our success in securing $21 million in bond financing in 2016 to purchase 
our facility and complete a full renovation. Due to our experience with bond financing, we 
are aware of our debt capacity. For this reason, we are planning to secure a lease 
arrangement for the second school campus that does not require additional financing on 
our part. Therefore, this expansion will not have a negative impact on our financial 
position.  
 
(see Appendix K) 
 
 
Section B Questions: 

 
Describe the nature and extent of the proposed changes to the school’s current 
grade configuration, if applicable.  Indicate whether you seek to add or cease 
offering a grade or grades, substantially increase or decrease current enrollment 
practices and/or projections for future enrollment, etc. (Please make sure to 
indicate whether you seek an increase or reduction of enrollment of between 5 and 
15% or more than 15% of the currently approved total enrollment and note that 
modification requests that fall into those ranges must be received  by the 
Department of Education’s Charter School Office between November 1 and 
December 31.) 
 
LAAA’s current approved charter is for a K-8 grade configuration. LAAA is proposing 
updating our grade configuration to include grades 9, 10, 11, and 12, in addition to the 
current K-8 configuration, over a four-year phase-in period for the junior/senior high 
school. As part of this proposed change, LAAA is requesting that the 7th and 8th grades 
move into the same building as grades 9-12. LAAA would then consist of two buildings; 
one serving grades K-6, and the other serving grades 7-12.  

 
Overall, LAAA is requesting an increase of enrollment from 780 students (grades K-8) to 
1,625 students (grades K-12). This increase will begin in the 2020-2021 school year, and 
will be phased in over a six year period, reaching an enrollment of 1,625 in the 2025-2026 
school year (see Appendix C).  
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In the first year of the new 7-12 building (2020-2021), LAAA would consist of grades 7, 8, 
and 9, with a total enrollment of 300 students (100 per grade – see Appendix C). For the 
2021-2022 school year, 10th grade will be added, and the 7th grade enrollment will 
increase to 125 students, for a total of 425 students. Each year after, the incoming 7th 
grade class will have an enrollment of 125 students, until all grades, 7-12, each have an 
enrollment of 125 students each.  

 
In school year 2022-2023, 11th grade will be added to the junior/senior high school, for a 
total enrollment of 575 students. For school year 2023-2024, LAAA will add the 12th grade, 
for a total enrollment of 700 students in grades 7-12. This will also be the year of LAAA’s 
first graduating class.  

 
For school year 2024-2025, the 11th grade enrollment will increase to 125, and for school 
year 2025-2026, the 12th grade enrollment will increase to 125, so that the total enrollment 
for the 7-12 building will be 750 students for the 2025-2026 school year. 

 
If your proposed modification involves an expansion of greater than 15% of your 
currently approved enrollment and the change will be effective within 18 months of 
the date of this application, identify the impacts of this expansion on the 
surrounding school districts and community for consideration.  

**Please note:  In addition to meeting the approval criteria established in 14 Del. C. 
§ 512, an authorizer considering a charter school’s application for expansion by 
more than 15% occurring less than 18 months from the date of the modification 
application shall also consider impact of the proposed new school or expansion.  
“Impact” is the positive and negative effect that a new charter school or charter 
school expansion, if it should be approved, is projected to have upon the 
surrounding area and the education system of the state. Information regarding 
Impact may, by itself or in combination with other factors, form the basis for 
conditions being placed on the approval of a new charter school or modification. 
Impact shall include educational, financial, and community information.  

Pursuant to 14 Del. C. § 511(b)(4), “information regarding impact may, by itself or 
in combination with other factors, form the basis for conditions being placed on 
the approval. Those conditions may include but shall not be limited to restrictions 
or prohibitions on geographic location, programmatic offerings, academic focus or 
emphasis, and grade levels served.”  

For each application, members of the public will have the opportunity to submit 
public comments that describe the positive and negative impact that the proposed 
charter school will have on the surrounding area and the education system of the 
state. Based on the information submitted in these public comments, the 
Department of Education and the State Board of Education may propose 
conditions relating to impact. A charter applicant will have opportunities to 
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respond to any proposed conditions at the CSAC Final Meeting, a public hearing, 
and in writing prior to the decision on whether the charter is approved. 

The enrollment increase requested for the 2019-2020 school year is 15.4%. Therefore, 
LAAA anticipates minimal impact on the surrounding school districts or community, with 
the exception of approximately 120 students from our wait list who will now be able to 
attend ASPIRA.   

For the 2020-2021 school year, LAAA will open the junior/senior high school with grades 
7, 8, and 9. Grades 7 and 8 would already be enrolled in LAAA so they will not have an 
effect on the surrounding school districts.  

Grade 9 is projected to consist of mainly LAAA 8th graders whose family chose to continue 
their education with LAAA through high school. Using the most recent statistics of our 8th 
graders high school choices, having a LAAA high school would result in approximately 22 
students not attending vo-tech schools, 17 not attending other charter schools, two not 
attending their feeder high school, and four not attending a private school. What is 
unknown at this time is whether all of mentioned families will definitely choose ASPIRA 
High School for 9-12 grades. For instance, it is possible that families will still choose a vo-
tech high school due to the course offerings at those schools. Overall, however, looking 
at the past trends of our 8th grade graduates, there would not be an effect on the feeder 
pattern high schools of our students, due to their lack of choice to those schools in years 
past. In addition, according to our survey from October 2018, LAAA families stated that 
86.4% of them will enroll their child in an ASPIRA high school if given the opportunity. 

LAAA 8th Grade Graduates’ High School Choices 

Year 2014-15  2015-16  2016-17  2017-18  

         

Charter 8 30.7% 13 31.7 22 51.1% 17 37.7% 

Vo-Tech 15 57.6% 24 58.5 13 30.2% 22 48.8% 

Feeder HS 2 7.6% 2 4.9 7 16.2% 2 4.45 

Private 1 3.8% 2 4.9 1 2.3% 4 8.8% 

Total 26  41  43  45  

 

Describe the projected impact of the enrollment modification on the school’s 
program, mission, culture and offerings (both academic and non-academic). 
 

 
School Program: LAAA’s K-6 grades and 7-12 grades will be located at two different 
campuses. The 7-8 grade curriculum will not change at the new location. Our high school 
curriculum will begin with the 9th grade.  

 
Mission: LAAA’s mission, “To educate and empower each student to realize their full 
potential and positively impact their communities,” will remain constant at both campuses.  
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Culture: The 7-12 LAAA campus would still create a school culture where students feel 
valued and included, and must be taught as explicitly as the academic curriculum. We 
plan to create a positive school culture that is representative of the school community 
that we will serve and ASPIRA’s current mission, vision, and beliefs. Through words and 
actions, ASPIRA staff will develop a rapport with students and build a baseline of mutual 
respect. From the beginning, we will create traditions, ceremonies, and actions that 
align with ASPIRA’s vision and reinforce a culture of tolerance, understanding, and 
respect. The school will provide multiple opportunities, whether it be through academics, 
athletics, or extra-curricular activities, for children to be heard, to be represented, and to 
be leaders. Through our actions, we will empower students to realize their full potential 
by removing barriers to access and opportunity. Currently, ASPIRA utilizes the 
Responsive Classroom approach as a key component to behavior management. At the 
high school level, the idea of a responsive community, rather than classroom, will 
provide both continuity of the current behavior management systems and allow ASPIRA 
the opportunity to make informed unbiased behavioral decisions that are in accordance 
with state established guidelines and the unique needs of a high school population. 

       
 

Offerings: The addition of the high school will enable LAAA to offer new curriculum 
including Dual Enrollment, Honors, and AP classes. Four pathways will be offered for 
LAAA students. Introduction of high school athletics will result in LAAA’s first high school 
Varsity teams being formed in the 2022-2023 school year. The high school will also 
provide cultural exchange programs with Spanish and Chinese speaking countries, as 
our focus on biliteracy will remain the same in both LAAA buildings.  
  
 
Section C Questions: 
 
Describe the nature and extent of the proposed changes to the school’s current 
grade configuration.  Indicate whether you seek to add or cease offering a grade or 
grades, substantially increase or decrease current enrollment practices and/or 
projections for future enrollment, etc. (Please make sure to indicate whether you 
seek an increase or reduction of enrollment of between 5 and 15% or more than 
15% of the currently approved total enrollment and note that modification requests 
that fall into those ranges must be received  by the Department of Education’s 
Charter School Office between November 1 and December 31.) 
 
LAAA’s current approved charter is for a K-8 grade configuration. LAAA is proposing 
updating our grade configuration to include grades 9, 10, 11, and 12, in addition to the 
current K-8 configuration, over a four-year phase-in period for the junior/senior high 
school. As part of this proposed change, LAAA is requesting that the 7th and 8th grades 
move into the same building as grades 9-12. LAAA would then consist of two buildings; 
one serving grades K-6, and the other serving grades 7-12.  

 
Overall, LAAA is requesting an increase of enrollment from 780 students (grades K-8) to 
1,625 students (grades K-12). This increase will begin in the 2020-2021 school year, and 
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will be phased in over a six year period, reaching an enrollment of 1,625 in the 2025-2026 
school year (see Appendix C).  

 
In the first year of the new 7-12 building (2020-2021), LAAA would consist of grades 7, 8, 
and 9, with a total enrollment of 300 students (100 per grade – see Appendix C). For the 
2021-2022 school year, 10th grade will be added, and the 7th grade enrollment will 
increase to 125 students, for a total of 425 students. Each year after, the incoming 7th 
grade class will have an enrollment of 125 students, until all grades, 7-12, each have an 
enrollment of 125 students each.  

 
In school year 2022-2023, 11th grade will be added to the junior/senior high school, for a 
total enrollment of 575 students. For school year 2023-2024, LAAA will add the 12th grade, 
for a total enrollment of 700 students in grades 7-12. This will also be the year of LAAA’s 
first graduating class.  

 
For school year 2024-2025, the 11th grade enrollment will increase to 125, and for school 
year 2025-2026, the 12th grade enrollment will increase to 125, so that the total enrollment 
for the 7-12 building will be 750 students for the 2025-2026 school year. 

 
 

Provide an overview of the planned curriculum, including one scope and sequence 
per subject area per grade band (K-2, 3-5, 6-8, 9-12) for each grade level that will be 
affected by this modification.  The scope and sequence documents should identify 
course outcomes and demonstrate clear alignment with the Delaware Content 
Standards (including Common Core State Standards in English Language Arts 
(ELA) and Mathematics, and Next Generation Science Standards) in all content 
areas.  Summarize curricular choices, by subject, and the rationale for each choice, 
including research and other evidence of effectiveness. If the modification includes 
a commitment to join the Social Studies Coalition, then a signed MOU would 
replace the scope and sequence requirement for Social Studies. 
 
The key components that students will experience center around instruction focused on 
international and global studies (Appendix L). 
   
Credits 

4.0 Each of the four core content areas (ELA, Math, Science, and SS) 
4.0 World Language 

3.0  Pathway  
2.5  Electives 

1.0  Physical Education 

0.5  Health 

0.5  Driver’s Education 

0.5  Global Studies Capstone Project 
Total 28 credits (DE DOE requires minimum of 24 for graduation) 
 
 



13 

 

English Language Arts – ASPIRA will use Pearson’s My Perspectives as a core 
resource. This has been selected not only because of its strong alignment to standards, 
but also due to its infusion of global perspectives, attention to the world, and our 
connections to it. Broad questions will be posed such as:  

 What do stories reveal about the human condition?  

 What is the relationship between power and freedom? 

 Do people need to belong?   
 

Social Studies – ASPIRA will be a member of the Social Studies Coalition and follow 
the recommended curriculum. 
  
Science - ASPIRA will follow NGSS aligned curriculum that also meets 
recommendations from the Science Coalition leaders.  
 
Mathematics - While exploring the content of the Common Core Standards, students 
will grapple with existential mathematical questions such as:  

 Where does mathematics come from? 

 What is at the heart of mathematics? 

 What level of justification is necessary for mathematical proof? 

 How does mathematics support human flourishing? 
Mathematics will be taught using a problem-based approach with a focus of transferring 
mathematical authority to the students.  
 
World Language - Students in the ASPIRA High School will predominantly come from 
the K-8 ASPIRA Spanish immersion program.  AP Spanish Language and Culture and 
AP Literature and Culture will be offered to students once they demonstrate readiness 
according to the AAPPL assessment.  Four levels of Spanish and Chinese will be 
offered for students not entering from the Spanish immersion program. Students who 
enter from the immersion program may choose an additional language through the 
study of Chinese.  
 
Pathway - ASPIRA High School will offer four pathways; International/Global Studies, 
Public and Community Health, K-12 Education, and NAF Academy of Business 
Information and Management. All four pathways will seek to infuse the global 
perspective and ask students to apply their learning to global issues and challenges.  
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Provide one Mathematics unit of instruction with corresponding summative 
assessments and scoring rubrics, and one ELA unit with corresponding 
summative assessment and scoring rubrics to demonstrate alignment of 
instruction to the Delaware Content Standards (Common Core State Standards in 
ELA and Mathematics).  If the school does not intend to join the Delaware Science 
or Social Studies Coalitions, then one Science unit and one Social Studies unit with 
corresponding summative assessments and scoring rubrics to demonstrate 
alignment of instruction to the Next Generation Science Standards and Delaware 
Social Studies Content Standards are also required. 
 
See Appendix M 
 
 
Section D Questions: 

 
Present evidence that the proposed educational program is research based and 
has been or will be rigorous, engaging, and effective for the anticipated student 
population.  If evidence of effectiveness in other schools serving similar 
populations is not available, explain why the proposed program is likely to succeed 
with your anticipated population. (Appendix N)  
 
ELA - MyPerspectives grades 9-12 fully meets the expectation of the criteria for all three 
gateways according to Ed Reports. The materials include high quality texts in each grade 
that build knowledge and are accompanied by tasks and questions, so students practice 
building grade-level speaking, listening, writing, and reading skills. The materials include 
texts that are high quality and engaging and provide students opportunities to work with 
texts at the appropriate level of rigor and complexity. The texts vary from seminal works 
to enduring classics that are worthy of especially careful reading. Additionally, the scope 
of texts—considering both theme and format—address a range of student interests. All 
the anchor texts have been previously published and represent various cultures and 
histories. A few of the more modern anchor texts are of reputable publications. The 
qualities of the text, whether classic or modern, provide opportunity to study the careful 
and intentional use of language, impact on audience, purpose in the wider world, and 
development of ideas such that they are both timely and timeless.  More complex texts 
are used for whole group instruction and less complex texts are for small group or 
independent learning tasks. Materials offer support for text complexity through sections 
such as Making Meaning and Vocabulary Acquisition. All texts are accompanied by 
Performance Tasks that consist of essay writing or speaking and listening tasks aligned 
to the purpose of the text. The teacher materials from MyPerspectives provides EL, gifted 
and special education strategies and resources to support differentiation and 
personalization during the small group and independent learning time in the lesson 
structure. 
 
Math – Norman Webb (University of Wisconsin-Madison) analyzed the effectiveness of 
IMP compared to more traditional curricula. Here’s what Webb (2003) found:  
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 A higher percentage of IMP students took an advanced math course in their senior 
year. This was true for every ethnic group measured: Asian, Pacific Islander, Black, 
Hispanic, and White. The difference was most pronounced among Hispanic 
students (a major demographic for our school). 

 Females in IMP took advanced math courses at higher rates (13%). 
 Students did better on the Math SAT—on average 14 points higher—while the 

groups had scored similarly in 7th grade on the CTBS Math test. 
 IMP students had higher GPAs: 3.11 to 2.69. 
 IMP students had higher math GPAs: 3.24 to 2.44. 

 
“IMP students demonstrated greater understanding of statistics as measured by SIMS 
items and a great ability to apply reasoning when asked to solve problems requiring them 
to apply mathematics and give an explanation of their work.” (p. 395) 
 
Webb, N. L. (2003). The impact of the Interactive Mathematics Program on student 
learning. Standards-based school mathematics curricula: What are they, 375-398. 
 
 
Describe how the proposed educational program will serve the diverse needs of 
students, such as those with disabilities, gifted and talented learners, and English 
Language Learners.  

 
See above and sample instructions units (Appendix M). In addition, ASPIRA High School 
is committed to high academic performance for all students, including those in sub-
populations such as, students with disabilities, gifted and talented, and ELLs. To that 
end, providing additional academic support and structures will include, but is not limited 
to: 
- Consultation with special education teachers and English Learner teachers 
- Tutorial services 
- Multi-tiered systems of support 
- Using a problem solving model in grade level meetings to discuss interventions 

 
Provide an overview of the planned curriculum, including one scope and sequence 
per subject area per grade band (K-2, 3-5, 6-8, 9-12) for each grade level that will be 
affected by this modification.  The scope and sequence documents should identify 
course outcomes and demonstrate clear alignment with the Delaware Content 
Standards (including Common Core State Standards in ELA and Mathematics, and 
Next Generation Science Standards) in all content areas.  Summarize curricular 
choices, by subject, and the rationale for each choice, including research and other 
evidence of effectiveness. If the modification includes a commitment to join the 
Social Studies Coalition, then a signed MOU would replace the scope and 
sequence requirement for Social Studies. 
 
See Appendix L 
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Provide one Mathematics unit of instruction with corresponding summative 
assessments and scoring rubrics, and one ELA unit with corresponding 
summative assessment and scoring rubrics to demonstrate alignment of 
instruction to the Delaware Content Standards (Common Core State Standards in 
ELA and Mathematics).  If the school does not intend to join the Delaware Science 
or Social Studies Coalitions, then 1 Science unit and 1 Social Studies unit with 
corresponding summative assessments and scoring rubrics to demonstrate 
alignment of instruction to the Next Generation Science Standards and Delaware 
Social Studies Content Standards are also required. 
 
See Appendix M 
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APPENDIX D 
 

2017-2018 DE STATE SAT RESULTS BY DISTRICT/SCHOOL 

School  District Reading Math Total 

LAAA N/A N/A N/A N/A 

          

Christiana HS Christina 439 415 854 

          

Glasgow HS Christina 427 415 842 

          

Newark HS Christina 472 457 929 

          

William Penn HS Colonial 438 424 862 

          

Wilmington 
Charter  N/A 681 709 1390 

          

Newark Charter N/A 599 580 1179 

          

DE Military 
Academy N/A 567 558 1125 

          

MOT Charter N/A 565 526 1091 

          

Sussex Academy N/A 574 560 1134 

          

 

Source: http://php.delawareonline.com/news/2018/2018-school-test-scores/sat-
scores.php?appSession=460L6624M41YK310V617PQH26U76GF2508SRJ666BEL8
O63VTD1APU8K55P7WXOW23U29G7280Y4607YHS3Y56EMWEE85UNYC8AQ1I0U
JO5LTH269BS2NIDCA8194LG0 

 

 

 

 

http://php.delawareonline.com/news/2018/2018-school-test-scores/sat-scores.php?appSession=460L6624M41YK310V617PQH26U76GF2508SRJ666BEL8O63VTD1APU8K55P7WXOW23U29G7280Y4607YHS3Y56EMWEE85UNYC8AQ1I0UJO5LTH269BS2NIDCA8194LG0
http://php.delawareonline.com/news/2018/2018-school-test-scores/sat-scores.php?appSession=460L6624M41YK310V617PQH26U76GF2508SRJ666BEL8O63VTD1APU8K55P7WXOW23U29G7280Y4607YHS3Y56EMWEE85UNYC8AQ1I0UJO5LTH269BS2NIDCA8194LG0
http://php.delawareonline.com/news/2018/2018-school-test-scores/sat-scores.php?appSession=460L6624M41YK310V617PQH26U76GF2508SRJ666BEL8O63VTD1APU8K55P7WXOW23U29G7280Y4607YHS3Y56EMWEE85UNYC8AQ1I0UJO5LTH269BS2NIDCA8194LG0
http://php.delawareonline.com/news/2018/2018-school-test-scores/sat-scores.php?appSession=460L6624M41YK310V617PQH26U76GF2508SRJ666BEL8O63VTD1APU8K55P7WXOW23U29G7280Y4607YHS3Y56EMWEE85UNYC8AQ1I0UJO5LTH269BS2NIDCA8194LG0
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APPENDIX E 

2017-2018 DE STATE TEST RESULTS BY GRADE 

 

District Grade ELA Math 

LAAA 

8 66.7 40.8 

7 75 40 

6 46.2 34.7 

5 52 37.7 

4 50 40.8 

3 32.3 48.5 

    

    

District Grade ELA Math 

Christina 

8 33.7 21.4 

7 31.2 25.5 

6 35.4 27.5 

5 49.4 33.9 

4 44.6 38.9 

3 41.9 49 

        

    

District Grade ELA Math 

Colonial 

8 42.8 24.2 

7 47.8 24.6 

6 41.8 18.9 

5 48.9 29.5 

4 40.4 30.2 

3 33.8 31.4 

    
 

Source: http://php.delawareonline.com/news/2018/2018-school-test-scores/ 

 

 

 

http://php.delawareonline.com/news/2018/2018-school-test-scores/


33 

 

APPENDIX F  

APPLL RESULTS 

   

APPLL RESULTS 2017-2018   

   

Speaking   

Meeting/Exceeding 31 65% 

Approaching 6 12% 

Below 9 19% 

Well-Below 2 4% 

 48 100% 

 

    

   

   

   

   

    

  

   

   

   

   

   

   

   

   

   

Writing   

Meeting/Exceeding 38 79% 

Approaching 7 15% 

Below 2 4% 

Well-Below  1 2% 

 48 100% 

 

    

    

  

   

   

   

   

65%
12%

19%

4%

Speaking (ILS)

Meeting/Exceeding Approaching Below Well-Below

79%

15%

4%2%

Writing (PW)

Meeting/Exceeding Approaching Below Well-Below
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Listening   

Meeting/Exceeding 24 49% 

Approaching 9 18% 

Below 4 8% 

Well-Below 12 25% 

 49 100% 

 

    

   

   

   

   

    

  

   

   

   

   

   

   

   

   

   

Reading   

Meeting/Exceeding 26 54% 

Approaching 17 36% 

Below 3 6% 

Well-Below 2 4% 

 48 100% 

 

    

   

   

    

  

   

   

   

   

   

   

   

   

   

49%

18%

8%

25%

Listening (IL)

Meeting/Exceeding Approaching Below Well-Below

54%36%

6%
4%

Reading (IR)

Meeting/Exceeding Approaching Below Well-Below
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APPENDIX G 

Demand for Bilingual Workers More than Doubled in 5 years, New Report Shows 

Source: https://www.newamericaneconomy.org/press-release/demand-for-bilingual-
workers-more-than-doubled-in-5-years-new-report-shows/ 

Date: March 1, 2017 
 
New York, NY –  Today, New American Economy (NAE) released a report on the 
growing demand for bilingual talent in major industries in the United States. The 
research looks at online job posting data acquired by Burning Glass Technologies, a 
leading labor market analytics firm that searches 40,000 job boards daily. 

The report shows that employers increasingly desire workers who speak multiple 
languages, particularly in industries that provide services involving a high degree of 
human interaction. Bank of America, H&R Block, and Humana were among the top 
firms seeking bilingual workers, based on the share of online job listings posted in 2015. 

“In today’s global economy, businesses require employees who can serve customers in 
a variety of languages,” said John Feinblatt, chairman of New American Economy. “This 
research highlights the growing need to attract and promote a multilingual workforce 
among both foreign- and U.S.-born talent.” 

The report, Not Lost in Translation: The Growing Importance of Foreign Language Skills 
in the U.S. Job Market, finds: 

Some employers have particularly strong demand for bilingual workers. More than a 
third of the positions advertised by Bank of America in 2015 were for bilingual workers. 
At the health insurer Humana, meanwhile, almost one in four online posts asked for 
such skills—including almost 40 percent of the company’s listings for registered nurses. 

 

 

 

 

 

 

https://www.newamericaneconomy.org/press-release/demand-for-bilingual-workers-more-than-doubled-in-5-years-new-report-shows/
https://www.newamericaneconomy.org/press-release/demand-for-bilingual-workers-more-than-doubled-in-5-years-new-report-shows/
http://www.newamericaneconomy.org/wp-content/uploads/2017/03/NAE_Bilingual_V9.pdf
http://www.newamericaneconomy.org/wp-content/uploads/2017/03/NAE_Bilingual_V9.pdf
http://www.newamericaneconomy.org/wp-content/uploads/2017/03/NAE_Bilingual_V9.pdf
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APPENDIX H 

Workplace Benefits of Being Bilingual 

Source: https://www.fluentu.com/blog/benefits-of-being-bilingual/ 

Knowing more than one language can give you a big boost professionally, and in 

today’s economy, that’s something everyone can use. 

1. Bilingualism can improve your competitiveness in the job market. 

Many companies have international offices, sell their products abroad and have 

production facilities in other countries. These companies want to hire versatile 

employees who can speak other languages and navigate different cultural expectations. 

So once you’ve got a second language under your belt, you might be fighting off job 

offers! 

2. Knowing a second language can open up new career opportunities. 

Jobs as translators and interpreters are in the top 15 fastest-growing occupations in the 

United States, with nearly 25,000 translation and interpretation jobs expected to 

become available by 2020. This estimate does not even include jobs in the military, 

which actively recruits people with a variety of language skills.  

 

3. Bilinguals can earn more money. 

Salary.com found that jobs with pay differentials based on bilingualism usually pay 5-

20% more per hour for bilingual employees. 

MIT economist Albert Saiz discovered that college graduates who speak two languages 

make an average of 2% more than those who do not.  

 

4. Being bilingual opens up social and cultural opportunities. 

Speaking another language lets you interact with different people and understand the 

nuances of another culture. This means you might have more opportunities to make 

friends, explore different hobbies and better understand your favorite foreign 

music, film and literature. 

 

 

 

https://www.fluentu.com/blog/benefits-of-being-bilingual/
http://money.cnn.com/2013/10/30/news/economy/job-skills-foreign-language/
http://www.careersinthemilitary.com/index.cfm?fuseaction=main.careerdetail&mc_id=57
http://www.salary.com/advice/layouthtmls/advl_display_Cat8_Ser269_Par388.html
http://www.phil.frb.org/research-and-data/publications/working-papers/2002/wp02-16.pdf
https://www.fluentu.com/blog/learning-language-through-music/
https://www.fluentu.com/blog/learning-language-through-music/
https://www.fluentu.com/blog/how-to-learn-a-language-by-watching-movies/
https://www.fluentu.com/blog/reading-in-a-second-language/
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5. Speaking a second language improves problem-solving, multitasking and 

decision-making. 

Numerous studies have found that bilingualism can improve brain functions like the 

ability to focus attention and perform mental tasks. 

A study in Scotland and Italy found that bilingual children were “significantly more 

successful” than their monolingual peers in problem-solving and creativity 

tasks. Another study found that people who speak more than one language can process 

information more efficiently and easily. 
Speaking another language can even help you make more rational decisions! A 
study conducted by a team of psychologists at the University of Chicago found that 
forcing people to rely on a second language when making decisions reduced their 
natural human biases. The scientists concluded that using a foreign language provided 
increased cognitive and emotional distance that allowed people to focus on the 
information rather than their own emotions. 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.actfl.org/advocacy/discover-languages/advocacy/discover-languages/what-the-research-shows/references-cognitive
http://www.bbc.com/news/uk-scotland-glasgow-west-19109883
http://www.sciencedaily.com/releases/2014/11/141112084504.htm
http://pss.sagepub.com/content/early/2012/04/18/0956797611432178
http://pss.sagepub.com/content/early/2012/04/18/0956797611432178
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APPENDIX I 

LAAA PARENT SURVEY – OCTOBER 2018 

Grade Span   

Desired Academic 
Offerings 

          

K-2 29.5   Technology   

3-5 39.1   Graphic Design   

6-8 31.4   Engineering   

    World Languages   

HS Plans   STEM   

      Global Studies   

Feeder HS 14.1   Money Management   

Charter HS 59.5   IB Program   

Vo-Tech HS 19.1   Drivers Ed   

Private HS 7.3   Culinary   

Home School 0   Vo Tech   

    Performing Arts   

ASPIRA HS First Choice   Visual Arts   

      Health Care   

Yes  86.4   Nursing   

No 13.6   Politics   

    Business   

Desired ASPIRA HS Location   Psychology   

        

Newark 90.5   Extracuricular Activities 

Bear 50       

New Castle 36.4   Performing Arts 64.5 

Wilmington 22.7   Visual Arts 48.2 

Middletown 14.1   Sports 83.6 

Other 3.6   After School Clubs 65.9 

      

Academic Desires      

        

AP Courses 59.1     

Dual Enrollment 77.3     

Biliteracy 69.1     

World Languages 33.6     

STEM Pathways 75.9     



39 

 

Business Pathways 42.7     

Other Pathways 13.2     

Other Academic 13.2     

      

      

      

      

      

Most Important HS Quality    Desired Activies 

          

Academics     Tutoring   

Class Size     Cross Country   

Safety     Football   

Support     Basketball   

Quality Teachers     Music   

Curriculum - 
College/Trades     Dance   

Dual Language     Softball   

Location     Baseball   

STEM     Volleyball   

Rigorous     Soccer   

High Standards     Reading Club   

Same as LAAA     Theater   

AP Courses     Cheer   

Diversity     Wrestling   

Community     Field Hockey   

Sports     Self Defense   

Leadership     Boy/Girl Scouts   

    Avid   

    Swimming   

    Lacrosse   

    Student Government   

    Model UN   

    Study Abroad   

    FFA   

    Yearbook   

    Robotics   

    Science Olympiad   

    Gymnastics   
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APPENDIX J 
 
 

Among current research findings (US Department of Education): 

 Large high schools, particularly those serving low-income students, 
have disproportionately lower achievement and higher incidences of 
violence than smaller schools serving similar student populations. 

 In small schools, students tend to be more satisfied, more academically 
productive, more likely to participate in school activities, better behaved, and 
less likely to drop out than students in large schools. 

 The size of high schools may have an indirect effect on student learning. 
Essentially, more moderately sized schools-those with 900 or fewer students-
likely improve the climate and conditions for student success, especially 
teacher sense of self-efficacy and appropriate sense of responsibility for 
student learning, when accompanied by high expectations, standards and 
supporting strategies. (Report available for a fee.) 

 Smaller schools also may be safer because students feel less alienated, more 
nurtured and more connected to caring adults, and teachers feel that they 
have more opportunity to get to know and support their students. 

 While small schools have a higher cost per pupil than large schools, they 
have a lower cost per graduate  PDF (290K) since they tend to have lower 
dropout rates. Also, the higher percentage of dropouts from large schools 
carries additional societal costs. 

 At the same time, some high schools may theoretically be too small to provide 
adequate resources, and the effects of school size may be more important for 
some groups of students than others. 

 

Source: https://www2.ed.gov/about/offices/list/ovae/pi/hs/schoolsize.html 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://www.ruraledu.org/site/c.beJMIZOCIrH/b.1389103/apps/s/content.asp?ct=1166347
http://www.teacherscollegepress.com/school_restructuring.html
https://www2.ed.gov/about/offices/list/ovae/pi/hs/schoolsize.html


41 

 

APPENDIX K 
 

Budget Narrative 

Revenue  

Projections are based on 100% of planned enrollment for years FY20 – FY24, which includes 

opening the high school in FY21.  The DDOE templates were used to project state and local 

district funding, along with the FY19 actual funding for LAAA, thus determining the unit counts 

for each year.  Student counts correlating to FY19 feeder district percentages; e.g. Christina 

School District = 58.6%, were input into the templates based on projections for each grade level 

in the school building(s), and the breakout of enrollment and state funding units is shown 

above the revenue projections of each year. 

Other Local (Extended Care, Lunch Reimbursements and Early Child Care Development) 

projections are based on FY19 YTD receipts.  Donations and Summer Camp projections remain 

fixed at the FY18 receipts of $36k throughout the five year period. 

Federal Funding (Consolidated Grant) is based on FY19 per pupil rates. 

Revenue projections do not include private or additional state/federal grants. 

 

Expenditures 

Salary and OEC Projections are based on additional units with an increase in OEC’s each year; 

i.e., pension rate is 24.15% in FY20 and increases by 1% each year to 28.15% in FY24.   

Total debt service for $21MM bond financing annual debt included in projections – MADS = 

$1.317MM. 

Beginning in FY21, additional expenses are projected for office space with significant increases 

each year to allow for building in renovation/building improvement costs into new lease – to 

avoid the need for additional financing. 

In addition, in FY21 fleet rental (student transportation and fleet services van) increased to 

support transportation and extracurricular activities in both schools. Meals will be transported 

from LAAA (elementary school) to the high school.    

Significant increases in utilities and maintenance beginning in FY21 for occupying another 

building.  Also, increases in capital expenditures for outfitting additional classrooms with 

furniture, technology and other equipment, as well as custodial/maintenance equipment.   

 

Cash balance increases yearly with an anticipated surplus each year. 
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State and Local Revenue Growth 
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Funding Summary 
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Operating Budget 
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APPENDIX N 
 
Information about the MyPerspectives and STEMScopes will be added here. Have 
printouts; need to get electronic copies to add.  
 
Alignment to College and Career Ready Standards: Overall Summary 

MyPerspectives English Language Arts Grade 9 materials fully meet the expectations of alignment. The 

materials provide students cohesive support and practice as they grow their skills in reading, writing, 

speaking and listening, and language. The materials include texts that reflect the appropriate demand 

and rigor required by the standards for the grade band.  

 

 

The Report  

Gateway One 

Text Quality & Complexity and Alignment to Standards Components 

Meets Expectations 

CRITERION 1A - 1F 

Texts are worthy of students' time and attention: texts are of quality and are rigorous, meeting the text 

complexity criteria for each grade. Materials support students' advancing toward independent reading. 

16/16 

INDICATOR 1A 

Anchor/core texts are of publishable quality and worthy of especially careful reading. 

4/4 

INDICATOR 1B 
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Materials reflect the distribution of text types and genres required by the standards at each grade level. 

*Indicator 1b is non-scored (in grades 9-12) and provides information about text types and genres in the 

program. 

INDICATOR 1C 

Texts have the appropriate level of complexity for the grade level (according to quantitative analysis and 

qualitative analysis). 

4/4 

INDICATOR 1D 

Materials support students' literacy skills (understanding and comprehension) over the course of the 

school year through increasingly complex text to develop independence of grade level skills (Series of 

texts should be at a variety of complexity levels). 

4/4 

INDICATOR 1E 

Anchor texts and series of texts connected to them are accompanied by a text complexity analysis and 

rationale for purpose and placement in the grade level. 

2/2 

INDICATOR 1F 

Anchor and supporting texts provide opportunities for students to engage in a range and volume of 

reading to achieve grade level reading proficiency. 

2/2 

CRITERION 1G - 1N 

Materials provide opportunities for rich and rigorous evidence-based discussions and writing about texts 

to build strong literacy skills. 

16/16 

INDICATOR 1G 

Most questions, tasks, and assignments are text dependent/specific, requiring students to engage with 

the text directly (drawing on textual evidence to support both what is explicit as well as valid inferences 

from the text). 

2/2 

INDICATOR 1H 

Materials contain sets of sequences of text-dependent/ text-specific questions with activities that build 

to a culminating task which integrates skills to demonstrate understanding 

2/2 
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INDICATOR 1I 

Materials provide frequent opportunities and protocols to engage students in speaking and listening 

activities and discussions (small group, peer-to-peer, whole class) which encourage the modeling and 

use of academic vocabulary and syntax. 

2/2 

INDICATOR 1J 

Materials support students' listening and speaking (and discussions) about what they are reading and 

researching (shared projects) with relevant follow-up questions and supports. 

2/2 

INDICATOR 1K 

Materials include a mix of on-demand and process writing grade-appropriate writing (e.g. grade-

appropriate revision and editing) and short, focused projects. 

2/2 

INDICATOR 1L 

Materials provide opportunities for students to address different types/modes/genres of writing that 

reflect the distribution required by the standards. Writing opportunities incorporate digital 

resources/multimodal literacy materials where appropriate. Opportunities may include blended writing 

styles that reflect the distribution required by the standards. 

2/2 

INDICATOR 1M 

Materials include frequent opportunities for evidence-based writing to support sophisticated analysis, 

argumentation, and synthesis. 

2/2 

INDICATOR 1N 

Materials include instruction and practice of the grammar and conventions/language standards for 

grade level as applied in increasingly sophisticated contexts, with opportunities for application in 

context. 

2/2 

Gateway Two 

Building Knowledge with Texts, Vocabulary, and Tasks 

Meets Expectations 

CRITERION 2A - 2H 
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32/32 

INDICATOR 2A 

Texts are organized around a topic/topics or themes to build students' knowledge and their ability to 

comprehend and analyze complex texts proficiently. 

4/4 

INDICATOR 2B 

Materials contain sets of coherently sequenced higher order thinking questions and tasks that require 

students to analyze the language (words/phrases), key ideas, details, craft, and structure of individual 

texts in order to make meaning and build understanding of texts and topics. 

4/4 

INDICATOR 2C 

Materials contain a coherently sequenced set of text-dependent and text-specific questions and tasks 

that require students to build knowledge and integrate ideas across both individual and multiple texts. 

4/4 

INDICATOR 2D 

The questions and tasks support students' ability to complete culminating tasks in which they 

demonstrate their knowledge of a topic through integrated skills (e.g. combination of reading, writing, 

speaking, listening). 

4/4 

INDICATOR 2E 

Materials include a cohesive, consistent approach for students to regularly interact with word 

relationships and build academic vocabulary/ language in context. 

4/4 

INDICATOR 2F 

Materials contain a year long, cohesive plan of writing instruction and practice which support students 

in building and communicating substantive understanding of topics and texts. 

4/4 

INDICATOR 2G 

Materials include a progression of focused, shared research and writing projects to encourage students 

to develop and synthesize knowledge and understanding of a topic using texts and other source 

materials. 

4/4 
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INDICATOR 2H 

Materials provide a design, including accountability, for how students will regularly engage in a volume 

of independent reading either in or outside of class. 

4/4 

Gateway Three 

Usability 

Meets Expectations 

CRITERION 3A - 3E 

null 

8/8 

INDICATOR 3A 

Materials are well-designed (i.e., allows for ease of readability and are effectively organized for 

planning) and take into account effective lesson structure (e.g., introduction and lesson objectives, 

teacher modelling, student practice, closure) and short-term and long-term pacing. 

2/2 

INDICATOR 3B 

The teacher and student can reasonably complete the content within a regular school year, and the 

pacing allows for maximum student understanding. 

2/2 

INDICATOR 3C 

The student resources include ample review and practice resources, clear directions, and explanation, 

and correct labeling of reference aids (e.g., visuals, maps, etc.). 

2/2 

INDICATOR 3D 

Materials include publisher-produced alignment documentation of the standards addressed by specific 

questions, tasks, and assessment items. 

2/2 

INDICATOR 3E 

The visual design (whether in print or digital) is not distracting or chaotic, but supports students in 

engaging thoughtfully with the subject. 

CRITERION 3F - 3J 
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Materials support teacher learning and understanding of the Standards. 

8/8 

INDICATOR 3F 

Materials contain a teacher's edition with ample and useful annotations and suggestions on how to 

present the content in the student edition and in the ancillary materials. Where applicable, materials 

include teacher guidance for the use of embedded technology to support and enhance student learning. 

2/2 

INDICATOR 3G 

Materials contain a teacher's edition that contains full, adult-level explanations and examples of the 

more advanced literacy concepts so that teachers can improve their own knowledge of the subject, as 

necessary. 

2/2 

INDICATOR 3H 

Materials contain a teacher's edition that explains the role of the specific ELA/literacy standards in the 

context of the overall curriculum. 

2/2 

INDICATOR 3I 

Materials contain explanations of the instructional approaches of the program and identification of the 

research-based strategies. 

2/2 

INDICATOR 3J 

Materials contain strategies for informing all stakeholders, including students, parents, or caregivers 

about the ELA/literacy program and suggestions for how they can help support student progress and 

achievement. 

CRITERION 3K - 3N 

Materials offer teachers resources and tools to collect ongoing data about student progress on the 

Standards. 

8/8 

INDICATOR 3K 

Materials regularly and systematically offer assessment opportunities that genuinely measure student 

progress. 

2/2 
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INDICATOR 3L 

The purpose/use of each assessment is clear: 

INDICATOR 3L.I 

Assessments clearly denote which standards are being emphasized. 

2/2 

INDICATOR 3L.II 

Assessments provide sufficient guidance to teachers for interpreting student performance and 

suggestions for follow-up. 

2/2 

INDICATOR 3M 

Materials should include routines and guidance that point out opportunities to monitor student 

progress. 

2/2 

INDICATOR 3N 

Materials indicate how students are accountable for independent reading based on student choice and 

interest to build stamina, confidence, and motivation. 

CRITERION 3O - 3R 

Materials provide teachers with strategies for meeting the needs of a range of learners so that they 

demonstrate independent ability with grade-level standards. 

10/10 

INDICATOR 3O 

Materials provide teachers with strategies for meeting the needs of a range of learners so the content is 

accessible to all learners and supports them in meeting or exceeding the grade-level standards. 

2/2 

INDICATOR 3P 

Materials regularly provide all students, including those who read, write, speak, or listen below grade 

level, or in a language other than English, with extensive opportunities to work with grade level text and 

meet or exceed grade-level standards. 

4/4 

INDICATOR 3Q 

Materials regularly include extensions and/or more advanced opportunities for students who read, 

write, speak, or listen above grade level. 
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2/2 

INDICATOR 3R 

Materials provide opportunities for teachers to use a variety of grouping strategies. 

2/2 

CRITERION 3S - 3V 

Materials support effective use of technology to enhance student learning. Digital materials are 

accessible and available in multiple platforms. 

INDICATOR 3S 

Digital materials (either included as supplementary to a textbook or as part of a digital curriculum) are 

web-based, compatible with multiple Internet browsers (e.g., Internet Explorer, Firefox, Google Chrome, 

etc.), "platform neutral" (i.e., are compatible with multiple operating systems such as Windows and 

Apple and are not proprietary to any single platform), follow universal programming style, and allow the 

use of tablets and mobile devices. This qualifies as substitution and augmentation as defined by the 

SAMR model. Materials can be easily integrated into existing learning management systems. 

INDICATOR 3T 

Materials support effective use of technology to enhance student learning, drawing attention to 

evidence and texts as appropriate and providing opportunities for modification and redefinition as 

defined by the SAMR model. 

INDICATOR 3U 

Materials can be easily customized for individual learners. 

INDICATOR 3U.I 

Digital materials include opportunities for teachers to personalize learning for all students, using 

adaptive or other technological innovations. 

INDICATOR 3U.II 

Materials can be easily customized by schools, systems, and states for local use. 

INDICATOR 3V 

Materials include or reference technology that provides opportunities for teachers and/or students to 
collaborate with each other (e.g. websites, discussion groups, webinars, etc.) 
 
 
Alignment to College and Career Ready Standards: Overall Summary 

MyPerspectives English Language Arts Grade 10 materials fully meet the expectations of alignment. The 

materials provide students cohesive support and practice as they grow their skills in reading, writing, 

speaking and listening, and language. The materials include texts that reflect the appropriate demand 

and rigor required by the standards for the grade band. 
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The Report  

Gateway One 

Text Quality & Complexity and Alignment to Standards Components 

Meets Expectations 

CRITERION 1A - 1F 

Texts are worthy of students' time and attention: texts are of quality and are rigorous, meeting the text 

complexity criteria for each grade. Materials support students' advancing toward independent reading. 

16/16 

INDICATOR 1A 

Anchor/core texts are of publishable quality and worthy of especially careful reading. 

4/4 

INDICATOR 1B 

Materials reflect the distribution of text types and genres required by the standards at each grade level. 

*Indicator 1b is non-scored (in grades 9-12) and provides information about text types and genres in the 

program. 

INDICATOR 1C 

Texts have the appropriate level of complexity for the grade level (according to quantitative analysis and 

qualitative analysis). 
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4/4 

INDICATOR 1D 

Materials support students' literacy skills (understanding and comprehension) over the course of the 

school year through increasingly complex text to develop independence of grade level skills (Series of 

texts should be at a variety of complexity levels). 

4/4 

INDICATOR 1E 

Anchor texts and series of texts connected to them are accompanied by a text complexity analysis and 

rationale for purpose and placement in the grade level. 

2/2 

INDICATOR 1F 

Anchor and supporting texts provide opportunities for students to engage in a range and volume of 

reading to achieve grade level reading proficiency. 

2/2 

CRITERION 1G - 1N 

Materials provide opportunities for rich and rigorous evidence-based discussions and writing about texts 

to build strong literacy skills. 

16/16 

INDICATOR 1G 

Most questions, tasks, and assignments are text dependent/specific, requiring students to engage with 

the text directly (drawing on textual evidence to support both what is explicit as well as valid inferences 

from the text). 

2/2 

INDICATOR 1H 

Materials contain sets of sequences of text-dependent/ text-specific questions with activities that build 

to a culminating task which integrates skills to demonstrate understanding 

2/2 

INDICATOR 1I 

Materials provide frequent opportunities and protocols to engage students in speaking and listening 

activities and discussions (small group, peer-to-peer, whole class) which encourage the modeling and 

use of academic vocabulary and syntax. 

2/2 
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INDICATOR 1J 

Materials support students' listening and speaking (and discussions) about what they are reading and 

researching (shared projects) with relevant follow-up questions and supports. 

2/2 

INDICATOR 1K 

Materials include a mix of on-demand and process writing grade-appropriate writing (e.g. grade-

appropriate revision and editing) and short, focused projects. 

2/2 

INDICATOR 1L 

Materials provide opportunities for students to address different types/modes/genres of writing that 

reflect the distribution required by the standards. Writing opportunities incorporate digital 

resources/multimodal literacy materials where appropriate. Opportunities may include blended writing 

styles that reflect the distribution required by the standards. 

2/2 

INDICATOR 1M 

Materials include frequent opportunities for evidence-based writing to support sophisticated analysis, 

argumentation, and synthesis. 

2/2 

INDICATOR 1N 

Materials include instruction and practice of the grammar and conventions/language standards for 

grade level as applied in increasingly sophisticated contexts, with opportunities for application in 

context. 

2/2 

Gateway Two 

Building Knowledge with Texts, Vocabulary, and Tasks 

Meets Expectations 

CRITERION 2A - 2H 

32/32 

INDICATOR 2A 

Texts are organized around a topic/topics or themes to build students' knowledge and their ability to 

comprehend and analyze complex texts proficiently. 

4/4 
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INDICATOR 2B 

Materials contain sets of coherently sequenced higher order thinking questions and tasks that require 

students to analyze the language (words/phrases), key ideas, details, craft, and structure of individual 

texts in order to make meaning and build understanding of texts and topics. 

4/4 

INDICATOR 2C 

Materials contain a coherently sequenced set of text-dependent and text-specific questions and tasks 

that require students to build knowledge and integrate ideas across both individual and multiple texts. 

4/4 

INDICATOR 2D 

The questions and tasks support students' ability to complete culminating tasks in which they 

demonstrate their knowledge of a topic through integrated skills (e.g. combination of reading, writing, 

speaking, listening). 

4/4 

INDICATOR 2E 

Materials include a cohesive, consistent approach for students to regularly interact with word 

relationships and build academic vocabulary/ language in context. 

4/4 

INDICATOR 2F 

Materials contain a year long, cohesive plan of writing instruction and practice which support students 

in building and communicating substantive understanding of topics and texts. 

4/4 

INDICATOR 2G 

Materials include a progression of focused, shared research and writing projects to encourage students 

to develop and synthesize knowledge and understanding of a topic using texts and other source 

materials. 

4/4 

INDICATOR 2H 

Materials provide a design, including accountability, for how students will regularly engage in a volume 

of independent reading either in or outside of class. 

4/4 

Gateway Three 
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Usability 

Meets Expectations 

CRITERION 3A - 3E 

null 

8/8 

INDICATOR 3A 

Materials are well-designed (i.e., allows for ease of readability and are effectively organized for 

planning) and take into account effective lesson structure (e.g., introduction and lesson objectives, 

teacher modelling, student practice, closure) and short-term and long-term pacing. 

2/2 

INDICATOR 3B 

The teacher and student can reasonably complete the content within a regular school year, and the 

pacing allows for maximum student understanding. 

2/2 

INDICATOR 3C 

The student resources include ample review and practice resources, clear directions, and explanation, 

and correct labeling of reference aids (e.g., visuals, maps, etc.). 

2/2 

INDICATOR 3D 

Materials include publisher-produced alignment documentation of the standards addressed by specific 

questions, tasks, and assessment items. 

2/2 

INDICATOR 3E 

The visual design (whether in print or digital) is not distracting or chaotic, but supports students in 

engaging thoughtfully with the subject. 

CRITERION 3F - 3J 

Materials support teacher learning and understanding of the Standards. 

8/8 

INDICATOR 3F 

Materials contain a teacher's edition with ample and useful annotations and suggestions on how to 

present the content in the student edition and in the ancillary materials. Where applicable, materials 

include teacher guidance for the use of embedded technology to support and enhance student learning. 
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2/2 

INDICATOR 3G 

Materials contain a teacher's edition that contains full, adult-level explanations and examples of the 

more advanced literacy concepts so that teachers can improve their own knowledge of the subject, as 

necessary. 

2/2 

INDICATOR 3H 

Materials contain a teacher's edition that explains the role of the specific ELA/literacy standards in the 

context of the overall curriculum. 

2/2 

INDICATOR 3I 

Materials contain explanations of the instructional approaches of the program and identification of the 

research-based strategies. 

2/2 

INDICATOR 3J 

Materials contain strategies for informing all stakeholders, including students, parents, or caregivers 

about the ELA/literacy program and suggestions for how they can help support student progress and 

achievement. 

CRITERION 3K - 3N 

Materials offer teachers resources and tools to collect ongoing data about student progress on the 

Standards. 

8/8 

INDICATOR 3K 

Materials regularly and systematically offer assessment opportunities that genuinely measure student 

progress. 

2/2 

INDICATOR 3L 

The purpose/use of each assessment is clear: 

INDICATOR 3L.I 

Assessments clearly denote which standards are being emphasized. 

2/2 

INDICATOR 3L.II 
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Assessments provide sufficient guidance to teachers for interpreting student performance and 

suggestions for follow-up. 

2/2 

INDICATOR 3M 

Materials should include routines and guidance that point out opportunities to monitor student 

progress. 

2/2 

INDICATOR 3N 

Materials indicate how students are accountable for independent reading based on student choice and 

interest to build stamina, confidence, and motivation. 

CRITERION 3O - 3R 

Materials provide teachers with strategies for meeting the needs of a range of learners so that they 

demonstrate independent ability with grade-level standards. 

10/10 

INDICATOR 3O 

Materials provide teachers with strategies for meeting the needs of a range of learners so the content is 

accessible to all learners and supports them in meeting or exceeding the grade-level standards. 

2/2 

INDICATOR 3P 

Materials regularly provide all students, including those who read, write, speak, or listen below grade 

level, or in a language other than English, with extensive opportunities to work with grade level text and 

meet or exceed grade-level standards. 

4/4 

INDICATOR 3Q 

Materials regularly include extensions and/or more advanced opportunities for students who read, 

write, speak, or listen above grade level. 

2/2 

INDICATOR 3R 

Materials provide opportunities for teachers to use a variety of grouping strategies. 

2/2 

CRITERION 3S - 3V 
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Materials support effective use of technology to enhance student learning. Digital materials are 

accessible and available in multiple platforms. 

INDICATOR 3S 

Digital materials (either included as supplementary to a textbook or as part of a digital curriculum) are 

web-based, compatible with multiple Internet browsers (e.g., Internet Explorer, Firefox, Google Chrome, 

etc.), "platform neutral" (i.e., are compatible with multiple operating systems such as Windows and 

Apple and are not proprietary to any single platform), follow universal programming style, and allow the 

use of tablets and mobile devices. This qualifies as substitution and augmentation as defined by the 

SAMR model. Materials can be easily integrated into existing learning management systems. 

INDICATOR 3T 

Materials support effective use of technology to enhance student learning, drawing attention to 

evidence and texts as appropriate and providing opportunities for modification and redefinition as 

defined by the SAMR model. 

INDICATOR 3U 

Materials can be easily customized for individual learners. 

INDICATOR 3U.I 

Digital materials include opportunities for teachers to personalize learning for all students, using 

adaptive or other technological innovations. 

INDICATOR 3U.II 

Materials can be easily customized by schools, systems, and states for local use. 

INDICATOR 3V 

Materials include or reference technology that provides opportunities for teachers and/or students to 

collaborate with each other (e.g. websites, discussion groups, webinars, etc.) 

 

 
Alignment to College and Career Ready Standards: Overall Summary 

MyPerspectives English Language Arts Grade 11 materials fully meet the expectations of alignment. The 

materials provide students cohesive support and practice as they grow their skills in reading, writing, 

speaking and listening, and language. The materials include texts that reflect the appropriate demand 

and rigor required by the standards for the grade band. 
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The Report  

Gateway One 

Text Quality & Complexity and Alignment to Standards Components 

Meets Expectations 

CRITERION 1A - 1F 

Texts are worthy of students' time and attention: texts are of quality and are rigorous, meeting the text 

complexity criteria for each grade. Materials support students' advancing toward independent reading. 

16/16 

INDICATOR 1A 

Anchor/core texts are of publishable quality and worthy of especially careful reading. 

4/4 

INDICATOR 1B 

Materials reflect the distribution of text types and genres required by the standards at each grade level. 

*Indicator 1b is non-scored (in grades 9-12) and provides information about text types and genres in the 

program. 

INDICATOR 1C 

Texts have the appropriate level of complexity for the grade level (according to quantitative analysis and 

qualitative analysis). 

4/4 



181 

 

INDICATOR 1D 

Materials support students' literacy skills (understanding and comprehension) over the course of the 

school year through increasingly complex text to develop independence of grade level skills (Series of 

texts should be at a variety of complexity levels). 

4/4 

INDICATOR 1E 

Anchor texts and series of texts connected to them are accompanied by a text complexity analysis and 

rationale for purpose and placement in the grade level. 

2/2 

INDICATOR 1F 

Anchor and supporting texts provide opportunities for students to engage in a range and volume of 

reading to achieve grade level reading proficiency. 

2/2 

CRITERION 1G - 1N 

Materials provide opportunities for rich and rigorous evidence-based discussions and writing about texts 

to build strong literacy skills. 

16/16 

INDICATOR 1G 

Most questions, tasks, and assignments are text dependent/specific, requiring students to engage with 

the text directly (drawing on textual evidence to support both what is explicit as well as valid inferences 

from the text). 

2/2 

INDICATOR 1H 

Materials contain sets of sequences of text-dependent/ text-specific questions with activities that build 

to a culminating task which integrates skills to demonstrate understanding 

2/2 

INDICATOR 1I 

Materials provide frequent opportunities and protocols to engage students in speaking and listening 

activities and discussions (small group, peer-to-peer, whole class) which encourage the modeling and 

use of academic vocabulary and syntax. 

2/2 

INDICATOR 1J 
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Materials support students' listening and speaking (and discussions) about what they are reading and 

researching (shared projects) with relevant follow-up questions and supports. 

2/2 

INDICATOR 1K 

Materials include a mix of on-demand and process writing grade-appropriate writing (e.g. grade-

appropriate revision and editing) and short, focused projects. 

2/2 

INDICATOR 1L 

Materials provide opportunities for students to address different types/modes/genres of writing that 

reflect the distribution required by the standards. Writing opportunities incorporate digital 

resources/multimodal literacy materials where appropriate. Opportunities may include blended writing 

styles that reflect the distribution required by the standards. 

2/2 

INDICATOR 1M 

Materials include frequent opportunities for evidence-based writing to support sophisticated analysis, 

argumentation, and synthesis. 

2/2 

INDICATOR 1N 

Materials include instruction and practice of the grammar and conventions/language standards for 

grade level as applied in increasingly sophisticated contexts, with opportunities for application in 

context. 

2/2 

Gateway Two 

Building Knowledge with Texts, Vocabulary, and Tasks 

Meets Expectations 

CRITERION 2A - 2H 

32/32 

INDICATOR 2A 

Texts are organized around a topic/topics or themes to build students' knowledge and their ability to 

comprehend and analyze complex texts proficiently. 

4/4 

INDICATOR 2B 
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Materials contain sets of coherently sequenced higher order thinking questions and tasks that require 

students to analyze the language (words/phrases), key ideas, details, craft, and structure of individual 

texts in order to make meaning and build understanding of texts and topics. 

4/4 

INDICATOR 2C 

Materials contain a coherently sequenced set of text-dependent and text-specific questions and tasks 

that require students to build knowledge and integrate ideas across both individual and multiple texts. 

4/4 

INDICATOR 2D 

The questions and tasks support students' ability to complete culminating tasks in which they 

demonstrate their knowledge of a topic through integrated skills (e.g. combination of reading, writing, 

speaking, listening). 

4/4 

INDICATOR 2E 

Materials include a cohesive, consistent approach for students to regularly interact with word 

relationships and build academic vocabulary/ language in context. 

4/4 

INDICATOR 2F 

Materials contain a year long, cohesive plan of writing instruction and practice which support students 

in building and communicating substantive understanding of topics and texts. 

4/4 

INDICATOR 2G 

Materials include a progression of focused, shared research and writing projects to encourage students 

to develop and synthesize knowledge and understanding of a topic using texts and other source 

materials. 

4/4 

INDICATOR 2H 

Materials provide a design, including accountability, for how students will regularly engage in a volume 

of independent reading either in or outside of class. 

4/4 

Gateway Three 

Usability 
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Meets Expectations 

CRITERION 3A - 3E 

null 

8/8 

INDICATOR 3A 

Materials are well-designed (i.e., allows for ease of readability and are effectively organized for 

planning) and take into account effective lesson structure (e.g., introduction and lesson objectives, 

teacher modelling, student practice, closure) and short-term and long-term pacing. 

2/2 

INDICATOR 3B 

The teacher and student can reasonably complete the content within a regular school year, and the 

pacing allows for maximum student understanding. 

2/2 

INDICATOR 3C 

The student resources include ample review and practice resources, clear directions, and explanation, 

and correct labeling of reference aids (e.g., visuals, maps, etc.). 

2/2 

INDICATOR 3D 

Materials include publisher-produced alignment documentation of the standards addressed by specific 

questions, tasks, and assessment items. 

2/2 

INDICATOR 3E 

The visual design (whether in print or digital) is not distracting or chaotic, but supports students in 

engaging thoughtfully with the subject. 

CRITERION 3F - 3J 

Materials support teacher learning and understanding of the Standards. 

8/8 

INDICATOR 3F 

Materials contain a teacher's edition with ample and useful annotations and suggestions on how to 

present the content in the student edition and in the ancillary materials. Where applicable, materials 

include teacher guidance for the use of embedded technology to support and enhance student learning. 

2/2 



185 

 

INDICATOR 3G 

Materials contain a teacher's edition that contains full, adult-level explanations and examples of the 

more advanced literacy concepts so that teachers can improve their own knowledge of the subject, as 

necessary. 

2/2 

INDICATOR 3H 

Materials contain a teacher's edition that explains the role of the specific ELA/literacy standards in the 

context of the overall curriculum. 

2/2 

INDICATOR 3I 

Materials contain explanations of the instructional approaches of the program and identification of the 

research-based strategies. 

2/2 

INDICATOR 3J 

Materials contain strategies for informing all stakeholders, including students, parents, or caregivers 

about the ELA/literacy program and suggestions for how they can help support student progress and 

achievement. 

CRITERION 3K - 3N 

Materials offer teachers resources and tools to collect ongoing data about student progress on the 

Standards. 

8/8 

INDICATOR 3K 

Materials regularly and systematically offer assessment opportunities that genuinely measure student 

progress. 

2/2 

INDICATOR 3L 

The purpose/use of each assessment is clear: 

INDICATOR 3L.I 

Assessments clearly denote which standards are being emphasized. 

2/2 

INDICATOR 3L.II 
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Assessments provide sufficient guidance to teachers for interpreting student performance and 

suggestions for follow-up. 

2/2 

INDICATOR 3M 

Materials should include routines and guidance that point out opportunities to monitor student 

progress. 

2/2 

INDICATOR 3N 

Materials indicate how students are accountable for independent reading based on student choice and 

interest to build stamina, confidence, and motivation. 

CRITERION 3O - 3R 

Materials provide teachers with strategies for meeting the needs of a range of learners so that they 

demonstrate independent ability with grade-level standards. 

10/10 

INDICATOR 3O 

Materials provide teachers with strategies for meeting the needs of a range of learners so the content is 

accessible to all learners and supports them in meeting or exceeding the grade-level standards. 

2/2 

INDICATOR 3P 

Materials regularly provide all students, including those who read, write, speak, or listen below grade 

level, or in a language other than English, with extensive opportunities to work with grade level text and 

meet or exceed grade-level standards. 

4/4 

INDICATOR 3Q 

Materials regularly include extensions and/or more advanced opportunities for students who read, 

write, speak, or listen above grade level. 

2/2 

INDICATOR 3R 

Materials provide opportunities for teachers to use a variety of grouping strategies. 

2/2 

CRITERION 3S - 3V 
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Materials support effective use of technology to enhance student learning. Digital materials are 

accessible and available in multiple platforms. 

INDICATOR 3S 

Digital materials (either included as supplementary to a textbook or as part of a digital curriculum) are 

web-based, compatible with multiple Internet browsers (e.g., Internet Explorer, Firefox, Google Chrome, 

etc.), "platform neutral" (i.e., are compatible with multiple operating systems such as Windows and 

Apple and are not proprietary to any single platform), follow universal programming style, and allow the 

use of tablets and mobile devices. This qualifies as substitution and augmentation as defined by the 

SAMR model. Materials can be easily integrated into existing learning management systems. 

INDICATOR 3T 

Materials support effective use of technology to enhance student learning, drawing attention to 

evidence and texts as appropriate and providing opportunities for modification and redefinition as 

defined by the SAMR model. 

INDICATOR 3U 

Materials can be easily customized for individual learners. 

INDICATOR 3U.I 

Digital materials include opportunities for teachers to personalize learning for all students, using 

adaptive or other technological innovations. 

INDICATOR 3U.II 

Materials can be easily customized by schools, systems, and states for local use. 

INDICATOR 3V 

Materials include or reference technology that provides opportunities for teachers and/or students to 

collaborate with each other (e.g. websites, discussion groups, webinars, etc.) 

 
 
 
Alignment to College and Career Ready Standards: Overall Summary 

MyPerspectives English Language Arts Grade 12 materials fully meet the expectations of alignment. The 

materials provide students cohesive support and practice as they grow their skills in reading, writing, 

speaking and listening, and language. The materials include texts that reflect the appropriate demand 

and rigor required by the standards for the grade band. 
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Gateway One 

Text Quality & Complexity and Alignment to Standards Components 

Meets Expectations 

CRITERION 1A - 1F 

Texts are worthy of students' time and attention: texts are of quality and are rigorous, meeting the text 

complexity criteria for each grade. Materials support students' advancing toward independent reading. 

16/16 

INDICATOR 1A 

Anchor/core texts are of publishable quality and worthy of especially careful reading. 

4/4 

INDICATOR 1B 

Materials reflect the distribution of text types and genres required by the standards at each grade level. 

*Indicator 1b is non-scored (in grades 9-12) and provides information about text types and genres in the 

program. 

INDICATOR 1C 

Texts have the appropriate level of complexity for the grade level (according to quantitative analysis and 

qualitative analysis). 

4/4 

INDICATOR 1D 
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Materials support students' literacy skills (understanding and comprehension) over the course of the 

school year through increasingly complex text to develop independence of grade level skills (Series of 

texts should be at a variety of complexity levels). 

4/4 

INDICATOR 1E 

Anchor texts and series of texts connected to them are accompanied by a text complexity analysis and 

rationale for purpose and placement in the grade level. 

2/2 

INDICATOR 1F 

Anchor and supporting texts provide opportunities for students to engage in a range and volume of 

reading to achieve grade level reading proficiency. 

2/2 

CRITERION 1G - 1N 

Materials provide opportunities for rich and rigorous evidence-based discussions and writing about texts 

to build strong literacy skills. 

16/16 

INDICATOR 1G 

Most questions, tasks, and assignments are text dependent/specific, requiring students to engage with 

the text directly (drawing on textual evidence to support both what is explicit as well as valid inferences 

from the text). 

2/2 

INDICATOR 1H 

Materials contain sets of sequences of text-dependent/ text-specific questions with activities that build 

to a culminating task which integrates skills to demonstrate understanding 

2/2 

INDICATOR 1I 

Materials provide frequent opportunities and protocols to engage students in speaking and listening 

activities and discussions (small group, peer-to-peer, whole class) which encourage the modeling and 

use of academic vocabulary and syntax. 

2/2 

INDICATOR 1J 

Materials support students' listening and speaking (and discussions) about what they are reading and 

researching (shared projects) with relevant follow-up questions and supports. 
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2/2 

INDICATOR 1K 

Materials include a mix of on-demand and process writing grade-appropriate writing (e.g. grade-

appropriate revision and editing) and short, focused projects. 

2/2 

INDICATOR 1L 

Materials provide opportunities for students to address different types/modes/genres of writing that 

reflect the distribution required by the standards. Writing opportunities incorporate digital 

resources/multimodal literacy materials where appropriate. Opportunities may include blended writing 

styles that reflect the distribution required by the standards. 

2/2 

INDICATOR 1M 

Materials include frequent opportunities for evidence-based writing to support sophisticated analysis, 

argumentation, and synthesis. 

2/2 

INDICATOR 1N 

Materials include instruction and practice of the grammar and conventions/language standards for 

grade level as applied in increasingly sophisticated contexts, with opportunities for application in 

context. 

2/2 

Gateway Two 

Building Knowledge with Texts, Vocabulary, and Tasks 

Meets Expectations 

CRITERION 2A - 2H 

32/32 

INDICATOR 2A 

Texts are organized around a topic/topics or themes to build students' knowledge and their ability to 

comprehend and analyze complex texts proficiently. 

4/4 

INDICATOR 2B 
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Materials contain sets of coherently sequenced higher order thinking questions and tasks that require 

students to analyze the language (words/phrases), key ideas, details, craft, and structure of individual 

texts in order to make meaning and build understanding of texts and topics. 

4/4 

INDICATOR 2C 

Materials contain a coherently sequenced set of text-dependent and text-specific questions and tasks 

that require students to build knowledge and integrate ideas across both individual and multiple texts. 

4/4 

INDICATOR 2D 

The questions and tasks support students' ability to complete culminating tasks in which they 

demonstrate their knowledge of a topic through integrated skills (e.g. combination of reading, writing, 

speaking, listening). 

4/4 

INDICATOR 2E 

Materials include a cohesive, consistent approach for students to regularly interact with word 

relationships and build academic vocabulary/ language in context. 

4/4 

INDICATOR 2F 

Materials contain a year long, cohesive plan of writing instruction and practice which support students 

in building and communicating substantive understanding of topics and texts. 

4/4 

INDICATOR 2G 

Materials include a progression of focused, shared research and writing projects to encourage students 

to develop and synthesize knowledge and understanding of a topic using texts and other source 

materials. 

4/4 

INDICATOR 2H 

Materials provide a design, including accountability, for how students will regularly engage in a volume 

of independent reading either in or outside of class. 

4/4 

Gateway Three 

Usability 
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Meets Expectations 

CRITERION 3A - 3E 

null 

8/8 

INDICATOR 3A 

Materials are well-designed (i.e., allows for ease of readability and are effectively organized for 

planning) and take into account effective lesson structure (e.g., introduction and lesson objectives, 

teacher modelling, student practice, closure) and short-term and long-term pacing. 

2/2 

INDICATOR 3B 

The teacher and student can reasonably complete the content within a regular school year, and the 

pacing allows for maximum student understanding. 

2/2 

INDICATOR 3C 

The student resources include ample review and practice resources, clear directions, and explanation, 

and correct labeling of reference aids (e.g., visuals, maps, etc.). 

2/2 

INDICATOR 3D 

Materials include publisher-produced alignment documentation of the standards addressed by specific 

questions, tasks, and assessment items. 

2/2 

INDICATOR 3E 

The visual design (whether in print or digital) is not distracting or chaotic, but supports students in 

engaging thoughtfully with the subject. 

CRITERION 3F - 3J 

Materials support teacher learning and understanding of the Standards. 

8/8 

INDICATOR 3F 

Materials contain a teacher's edition with ample and useful annotations and suggestions on how to 

present the content in the student edition and in the ancillary materials. Where applicable, materials 

include teacher guidance for the use of embedded technology to support and enhance student learning. 

2/2 
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INDICATOR 3G 

Materials contain a teacher's edition that contains full, adult-level explanations and examples of the 

more advanced literacy concepts so that teachers can improve their own knowledge of the subject, as 

necessary. 

2/2 

INDICATOR 3H 

Materials contain a teacher's edition that explains the role of the specific ELA/literacy standards in the 

context of the overall curriculum. 

2/2 

INDICATOR 3I 

Materials contain explanations of the instructional approaches of the program and identification of the 

research-based strategies. 

2/2 

INDICATOR 3J 

Materials contain strategies for informing all stakeholders, including students, parents, or caregivers 

about the ELA/literacy program and suggestions for how they can help support student progress and 

achievement. 

CRITERION 3K - 3N 

Materials offer teachers resources and tools to collect ongoing data about student progress on the 

Standards. 

8/8 

INDICATOR 3K 

Materials regularly and systematically offer assessment opportunities that genuinely measure student 

progress. 

2/2 

INDICATOR 3L 

The purpose/use of each assessment is clear: 

INDICATOR 3L.I 

Assessments clearly denote which standards are being emphasized. 

2/2 

INDICATOR 3L.II 
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Assessments provide sufficient guidance to teachers for interpreting student performance and 

suggestions for follow-up. 

2/2 

INDICATOR 3M 

Materials should include routines and guidance that point out opportunities to monitor student 

progress. 

2/2 

INDICATOR 3N 

Materials indicate how students are accountable for independent reading based on student choice and 

interest to build stamina, confidence, and motivation. 

CRITERION 3O - 3R 

Materials provide teachers with strategies for meeting the needs of a range of learners so that they 

demonstrate independent ability with grade-level standards. 

10/10 

INDICATOR 3O 

Materials provide teachers with strategies for meeting the needs of a range of learners so the content is 

accessible to all learners and supports them in meeting or exceeding the grade-level standards. 

2/2 

INDICATOR 3P 

Materials regularly provide all students, including those who read, write, speak, or listen below grade 

level, or in a language other than English, with extensive opportunities to work with grade level text and 

meet or exceed grade-level standards. 

4/4 

INDICATOR 3Q 

Materials regularly include extensions and/or more advanced opportunities for students who read, 

write, speak, or listen above grade level. 

2/2 

INDICATOR 3R 

Materials provide opportunities for teachers to use a variety of grouping strategies. 

2/2 

CRITERION 3S - 3V 
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Materials support effective use of technology to enhance student learning. Digital materials are 

accessible and available in multiple platforms. 

INDICATOR 3S 

Digital materials (either included as supplementary to a textbook or as part of a digital curriculum) are 

web-based, compatible with multiple Internet browsers (e.g., Internet Explorer, Firefox, Google Chrome, 

etc.), "platform neutral" (i.e., are compatible with multiple operating systems such as Windows and 

Apple and are not proprietary to any single platform), follow universal programming style, and allow the 

use of tablets and mobile devices. This qualifies as substitution and augmentation as defined by the 

SAMR model. Materials can be easily integrated into existing learning management systems. 

INDICATOR 3T 

Materials support effective use of technology to enhance student learning, drawing attention to 

evidence and texts as appropriate and providing opportunities for modification and redefinition as 

defined by the SAMR model. 

INDICATOR 3U 

Materials can be easily customized for individual learners. 

INDICATOR 3U.I 

Digital materials include opportunities for teachers to personalize learning for all students, using 

adaptive or other technological innovations. 

INDICATOR 3U.II 

Materials can be easily customized by schools, systems, and states for local use. 

INDICATOR 3V 

Materials include or reference technology that provides opportunities for teachers and/or students to 

collaborate with each other (e.g. websites, discussion groups, webinars, etc.) 
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